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Supporting and Preparing Literacy Teachers and Leaders in DEI through Intentional
Awareness by Michelle Kelley, University of Central Florida, and Adam Brieske-Ulenski,
Bridgewater State University

The authors explore literacy coaches' challenges with engaging in diversity, equity, and inclusion
(DEI) practices. They describe data collected from the Literacy Coach Self Efficacy (LCSE)
Scale related to confidence in performing DEI-related tasks. Highlighting the current socio-
political landscape's impact on DEI initiatives, the paper suggests activities for higher education
institutions to better prepare literacy professionals, emphasizing awareness-building and
fostering cultural consciousness. The authors stress the importance of integrating DEI principles
throughout teacher education programs to address the needs of increasingly diverse student
populations and advocate for equitable practices in literacy education.

Shifts in Teachers’ Self-Efficacy: The Role of a Reading and L iteracy Master’s Program
with Clinical Experience by Valerie Gresser and Carla K. Meyer, Duquesne University

Dyslexia is currently a hot topic in the field of reading. There is a large push in the United States
in terms of policy to include dyslexia specific legislation into educational law, with 46 states and
the District of Columbia presently having dyslexia laws on the books (Dyslegia, 2023). Teachers
can have the greatest impact in helping dyslexic students to become successful readers.
However, much of the dyslexia research involving teacher education exclusively involves the
cognitive aspects of teaching reading and teachers’ pedagogical approaches (Berninger et al.,
2013; Fallon & Katz, 2020; Spear-Swerling, 2018; Spear-Swerling et al., 2022; Yuzaideyet al,
2018). Less of a focus exists on teacher efficacy and how education programs can empower
teachers to teach reading to all students. This article explores the shifts in participants’
knowledge and self-efficacy beliefs before and after completing required coursework in which
graduate students enrolled in a Reading and Literacy Education program and provided
intervention for children with dyslexia.

Context-Specific Language and Literacy Problems of Practice: Connecting Culturally
Relevant Pedagogy with the Science of Reading Using Dialogic Reading and Oral
Storytelling by Mary J. Mcllwain, Jamie L. Harrison, and Chad M. Cunningham. Auburn
University

A common problem of practice today is the implementation of the Science of Reading using
culturally relevant and developmentally appropriate pedagogies. Dialogic Buddy Reading &
Storytelling is a service-learning project that addresses this problem. The project has the
potential to raise language and literacy proficiency levels of children and adolescents; engage
families and communities; and impact literacy knowledge for teacher candidates, teachers, and
university faculty. The following work details the theoretical framework from which it comes
and the four areas of research that converge to support the conceptual framework that leads the
design of the proposed study.



Trending in the Classroom: The Secondary ELA Teachers of TikTok by Lauren May,
Longwood University, and Heather Wright, Gardner-Webb University

This paper describes a pilot study on popular TikTok video content generated by secondary
English Language Arts (ELA) teachers and their potential influence. We examined the TikTok
videos through the frameworks of Goffman’s (1956) ‘performances’ and Hermans and Hermans-
Konopka’s (2010) ‘promoter positions.” We collected the 20 most-liked videos on 50 secondary
ELA teacher TikTok accounts via three approaches and reviewed them systematically. Our
understanding was that re-enactment TikToks when teachers re-enacted specific exchanges and
interactions related to education, were the most common category produced. We believe these
TikToks can be utilized to support current and aspiring ELA teachers.

Bridging the Silos of Induction and Local Community: A Qualitative Study in a Rural
Setting by Kristina Bell and Michael Coleman, Virginia Tech

One challenge rural schools face is hiring and retaining teaching staff. Induction has the potential
to support teachers’ retention in the profession. This qualitative study uses data generated from
12 interviews with employees who work in a rural school district in the southeastern United
States with the goal of understanding how new teacher induction programs are attentive to the
realities of community adjustment. Findings suggest that induction practices can ease newcomers
into the profession by assisting them in navigating a variety of workplace and community
contexts.



Past President American Reading Forum: Dr. Jennifer VanSlander
Reflection
Dear ARF Members and Conference Participants,

It was an honor to serve as the American Reading Forum President in 2023. The
ARF Yearbook is the perfect place to reflect on the accomplishments of our organization and
acknowledge those who helped us navigate unique challenges.

First, I would like to thank the ARF Board members. This dedicated group met
regularly during the year to facilitate bylaw revisions, examine finances, negotiate the conference
contract, and discuss critical changes needed to keep ARF afloat post-pandemic. The diverse
perspectives represented at each meeting led to meaningful changes that will impact the
organization for many years. Most importantly, thanks to board leadership, ARF is in a better
financial position heading into 2024. There are many board members who work quietly behind
the scenes to make ARF operations look effortless. I will not list specific names for fear of
leaving someone out. However, please know your work did not go unnoticed!

Next, Dr. Nance Wilson and Dr. Vicki Cardullo planned and executed a highly effective
conference. The theme, “Teaching Beyond Silos: Transdisciplinary Perspectives of Theory,
Research, and Pedagogy,” was relevant to current educational issues and led to lively
professional conversations. Furthermore, the Dolphin Beach and Resort in St. Pete, Florida was,
for the second time, the perfect backdrop for our annual conference. Although we hoped to
convene in Sanibel Island in December 2024, we are thankful we can return to the Dolphin
again.

Finally, I thank everyone who contributed to the 2023 yearbook. The ARF Yearbook is a

historical document that captures the important work ARF members do to forward literacy



research and practice. It is a special way to keep the memories and connections made during our
annual conference alive.

As | move into my role as ARF Past President, | eagerly look forward to Dr. Brittany
Adams’ leadership of ARF in 2024. I have had the pleasure of working closely with her and
getting to know her this past year, and | can assure you that our organization is in capable hands.

| am confident that our special organization will only get better with her guidance.

| look forward to convening with all of you again in 2024!

Yours respectfully,
Jennifer VanSlander
ARF Past President



Personal Reflection on Becoming a Legacy Winner of the Brenda S. Townsend Service
Award 2024
On December 8™, 2023, | sat at a table with newfound American Reading Forum friends
enjoying a wonderful lunch in St. Petersburg, Florida. It was an awards luncheon where
colleagues were recognized for their contributions to the field and service to the organization.
Then, in the middle of eating my lunch, | hear my name called. At first, my Judeo-Christian
upbringing kicked in and I thought “what did I do now”? Little did I suspect and to my absolute
surprise | was awarded the Brenda S. Townsend service award for 2024. Even after my name
was called, I still couldn’t believe that I was receiving an award that had previously been given
to so many literacy scholars and colleagues that | respect and admire. It took a while for it to sink
in that I was now a legacy winner like: Vicky Cardullo, Vicky Zygouris-Coe, Carla K. Meyer,
Lynn Yribarren, Mona Matthews, George G. Hruby, Nance Wilson, Jill Lewis-Spector, Missy
Laine, Chet Laine, Cindy Hendricks, Joyce C. Fine, Sarah L. Dowhower, Donna E. Alvermann,
Gary Moorman, and of course Brenda S. Townsend herself! All people | knew and had met
through the American Reading Forum. | thought about the people who previously received the
award and wondered what I had done to merit such recognition and remembered the many times
that Brenda S. Townsend herself greeted me at the registration table.
| remember admiring Brenda for her kind and welcoming smile, sitting at the registration

table for the American Reading Forum. She was actually probably the first person I met when |
attended my first ARF conference on Sanibel Island in 2003 with a small group of Florida
Literacy and Reading Excellence (FLaRE) Center colleagues from the University of Central
Florida. As a first-time attendee, | was in awe of all the academic giants attending this intimate

conference, that | had never heard of, on a small island in Florida. Giants whose work and



research influenced and continue to influence my thinking, teaching, and career over time. Little
did I realize at the time that many of those giants would turn into friends, mentors, and editors of
my work regarding narrowing the gap between theory, research, and classroom application.

Recently, | enjoyed a two-week holiday in the United Kingdom (Scotland and England). |
got a Eurail pass that got me from Manchester to Chester to Edinburgh to London to Newbury
(with a side trip through the Chunnel to Paris). Every time | boarded the train, the message was
the same (with an English accent). “Mind the gap... between the train and the platform.”
Suddenly, it dawned on me, that mind the gap could be a great metaphor for my involvement and
service to ARF. As a teacher-researcher, ARF, or better said...many ARF members, made me
reflect on the gap between theory, research, my professional language, and classroom
application. | have found that ARF attendees are very mindful of the gaps in education and are
always more than eager to share their work and engage with you, face to face and online, to seek
solutions or point you in the right direction to seek solutions towards closing gaps. Service-wise,
ARF welcomed me into the fold and engaged me minding the gap and in seeking solutions to
improve the conference experience for attendees. Subsequently, I’ve been on the board, co-
chaired a program with Nance Wilson, and have sat at the registration desk like Brenda S.
Townsend welcoming old friends and new attendees, many who have become old friends.

| see ARF as the metaphorical platform, and the metaphorical train is all the professional
attendees that take you from where you are to where you’d like to be. By definition, a platform is
a raised surface on which people can stand on or a place for public discussion. Nothing could
describe ARF more perfectly. Consequently, as a platform, ARF provides its members with a
network of colleagues, research, and information to keep us thinking deeply and critically on the

edge of our field and research interests. I’ve come to realize the whole organization is service



oriented with a goal of improving transdisciplinary literacy instruction via culturally responsive
instruction. Train, on the other hand, can mean a specific type of instruction to ensure replication
of a behavior or performance or it can mean a succession of vehicles traveling in the same
direction. | prefer to think of ARF as a succession of vehicles traveling in the same direction. |
see our direction as improving transdisciplinary literacy instruction on a track of culturally
responsive instruction or curriculum. Here I use the word curriculum broadly to encompass
anything that impacts transdisciplinary learning and leading as compared to a narrow definition
of curriculum that simply means disciplinary content or a series of published materials. With that
said, the words of the late Marie M. Clay haunt and taunt me, “by different paths to a common
outcome.”

As in most writing, I’ve started this reflection piece multiple times. I originally was going
to incorporate Rudine Sims Bishop’s metaphor with mirrors, windows, and sliding glass doors as
my anchor for my reflection. The well-known metaphor could easily be translated to the role of
service and the role of the American Reading Forum. Then | started to rethink it to make it more
personable and tap into my own experiences and reflect on my 44 years career and the role that
service and the American Reading Forum has had on my career since 2003.

Teaching, in public school or higher education, and all that comes with it, is not for the
faint of heart. | started my education career as a first-grade teacher in 1979. Ten years later, | got
my master’s degree in educational leadership. Thirty-three years into my career, | got my
doctorate in curriculum and instruction with a research focus on K-12 literacy learning over time.
At each stage of my career, “service” meant something different. As an elementary school
teacher, in addition to academics, service meant taking care of students’ physical needs...clean

clothes and food. As a secondary teacher, service meant taking care of students’ social emotional



needs while maintaining a focus on academic standards towards graduation. As an educator in
higher education, service means extending and expanding my experiences through professional
organizations while focusing on quality instruction at the undergraduate and graduate level to
ensure a mindful, caring, and knowledgeable teaching population for the future. Fundamentally,
receiving the Brenda S. Townsend Service Award 2004 from the American Reading Forum
means that I’ve been recognized for minding the gap between the platform and the train.

Humbly, thank you.
Enrique A. Puig
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Gary Moorman Early Career Literacy Scholar Award Recipient
A Commentary on My Early Career in Higher Education

When | initially entered study to become a teacher, | never imagined or guessed that
being an associate professor would be where | am today. | entered education for various reasons;
| enjoyed educating our future, providing ah-ha moments of conceptual understanding, and
offering a space where all my students felt valued, recognized, and appreciated. | guess it really
should not be a surprise that I am in higher education because | feel the same way about my
current role and what | want to offer to my college students. This journey took some time.
Before becoming a literacy professor at Bridgewater State University, | had some amazing
opportunities as an elementary educator. | got to work in TCRWP project schools, became a
literacy lab-site teacher, eventually became a reading/literacy specialist, and later a literacy
coach. It was during my Educational Specialist program in Educational Leadership that the chair
of my research project pulled me aside after my defense to say that | needed to become a
professor and get my doctorate. Did | really think this was an option for me? | am glad it became
one and that | chose this path.

As | look back, | feel that the reason that | have been able to make the impact that | have
had on the literacy educational community is a direct influence of the professors that | had in my
doctoral program. Drs. Zygouris-Coe and Kelley were brilliant in how they intertwined our
coursework while simultaneously preparing us for becoming future professors. This was careful
planning on their part because they sought out our goals and tailored their courses, instruction,
and assignments to them. Their mentoring, guidance, and support transformed my Ed.D program
into one that prepared me for interviewing and eventually performing well as a professor. Dr.

Zygouris-Coe was strategic in feedback that helped me as a doctoral student publish articles and



11

present at national and international conferences before | graduated from the University of
Central Florida (UCF). Dr. Kelley sought ways to help me teach college level courses and refine
my own practices for teaching adult learners. This multi-layered approach transformed how |
looked at myself as an educator and prepared me for the rigors of teaching in higher education.

During my time at UCF, both professors helped lay the groundwork for my research and
scholarship. Both sat on my dissertation, which eventually led to a publication in The Teacher
Educator for a new psychometric instrument to evaluate the self-efficacy beliefs of elementary
literacy coaches. As a result, this spawned into a new research project to develop a K-12
instrument for all literacy coaches that was recently published in Literacy Research and
Instruction. Along the way, | continued to work with Dr. Kelley from UCF as we wrote many
articles about literacy coaching that led to us developing a new framework called the Clinical
Literacy Coaching Framework, published in The Reading Teacher and shared internationally
through an intensive with the International Literacy Association. This has led to my latest work,
a book contract with Teachers College Press about the framework in detail.

| am beyond grateful for these amazing, intelligent, insightful, and dedicated
professionals because they provided me with the opportunity, support, and time to become who |
am today. It is an absolute honor to receive this award from the American Reading Forum
because it reminds me that my hard work is making an impact, which I have always wanted to do
since | started studying to become an educator 20 years ago. Additionally, | am grateful that ARF
exists to provide a platform for someone like me to present and discuss work that I find
important. I am proud of this accomplishment, and I look forward to my next chapter as an
educator.

Adam Brieske-Ulenski, Ed.D
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Supporting and Preparing Literacy Teachers and Leaders in DEI through Intentional

Awareness

Michelle Kelley
Professor of Reading
University of Central Florida
Orlando, Florida
michelle.kelley@ucf.edu

Adam Brieske-Ulenski
Associate Professor of Literacy Education
Bridgewater State University
Bridgewater, Massachusetts
abrieskeulenski@bridgew.edu

Abstract

The authors explore literacy coaches' challenges with engaging in diversity, equity, and inclusion
(DEI) practices. They describe data collected from the Literacy Coach Self Efficacy (LCSE)
Scale related to confidence in performing DEI-related tasks. Highlighting the current socio-
political landscape's impact on DEI initiatives, the paper suggests activities for higher education
institutions to better prepare literacy professionals, emphasizing awareness-building and
fostering cultural consciousness. The authors stress the importance of integrating DEI principles
throughout teacher education programs to address the needs of increasingly diverse student
populations and advocate for equitable practices in literacy education.

Keywords: Diversity, Equity, Inclusion, Teacher Preparation Programs
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While coaching is not a new approach to teaching (Costa & Garmston, 2002; Showers &
Joyce, 1996), it really was not until the Reading First Initiative that coaching was used to support
reading initiatives in schools (Bean et al., 2010; Deussen et al., 2007), and more recently the No
Child Left Behind Act (NCLB, 2002) called for coaches to provide professional development on
topics of literacy instruction and assessment, which resulted in an increase in literacy coaches in
public schools. These literacy professionals work with teachers to improve literacy teaching and
learning (Pletcher et al., 2018;  Stover et al., 2011). To guide higher education faculty in
overall program design for specialized literacy professionals (such as literacy coaches) and
classroom teachers, the International Literacy Association (ILA) published the Professional
Standards for Literacy Professionals 2017 (2018a). The seven ILA standards include
foundational knowledge, curriculum and instruction, assessment and evaluation, diversity and
equity, learners and the literacy environment, professional learning and leadership, and
practicum/clinical experiences (ILA, 2018a). Each standard has a statement that summarizes the
standard, four components describing the standard, and examples of how to implement the
standard.

As faculty who prepare in service and future literacy professionals, we are familiar with
the standards but struggle with fully and authentically addressing them within and across
courses. Specifically, we wondered how literacy coaches felt about the laundry list of roles they
are expected to fulfill. To address this, we conducted a research study to better understand
literacy coaches’ beliefs about their capabilities to perform coaching tasks (Brieske-Ulenski &
Kelley, 2023). The Literacy Coach Self-Efficacy (LCSE) Scale was developed and validated to
determine whether literacy coaches felt confident enacting the ILA standards and these varied

roles (Brieske-Ulenski & Kelley, 2023). The LCSE Scale items represent the ILA standards 2-6.
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Standard 1 was excluded from the scale because it is foundational knowledge dispersed in
standards 2-6, and standard 7 relates to the practicum experience of an institution rather than an
individual. After collecting evidence of validity for the LCSE Scale, we analyzed the efficacy
beliefs of our respondents related to the ILA Standards, which were moderate to high overall (see
Brieske-Ulenski & Kelley, 2023 for more information on the LCSE Scale and findings).
However, reflecting the ILA Standard 4, Diversity and Equity, the LCSE Scale includes three
items listed in Table 1 (Brieske-Ulenski & Kelley, 2023), and these diversity, equity, and
inclusion (DEI) items had the lowest mean scores of our study participants.

Our findings led us to reflect on and infer why our study participants reported being less
confident performing DEI scale items and, more importantly, how we could address this
phenomenon in higher education. This article describes specific activities teacher education
programs can employ to better prepare future literacy teachers and leaders related to DEI
awareness based on a Problems Court presentation at the American Reading Forum (ARF)
conference in December of 2023 and further research conducted by the presenters.

Literature Review
Literacy Coaching Models

In addition to the ILA standards (ILA, 2018a), several ILA publications guide teacher
education programs to prepare in-service and future literacy professionals. One describes three
coaching models that literacy coaches might implement based on their school context (ILA,
2018b). Coaching to conform involves the coach observing and providing feedback to teachers
related to standards implementation (ILA, 2018b). Coaching into practice encourages teacher
self-reflection based on student data, and the coach uses student work to determine the

appropriate next steps (ILA, 2018b). Coaching for transformation includes the coach supporting
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the teacher in challenging the status quo when it impedes student and professional growth (ILA,
2018b). While these models offer some clarity related to the stance a coach might take when
coaching, they do not provide specific support for doing the work, especially in the areas of DEI.
In particular, when coaching for transformation the coach may engage in double-loop reflection
with an educator questioning their practices and structures. For example, a teacher may want to
utilize their read-aloud time better and question why they must have read-aloud after recess and
whether it is primarily used to help students calm down rather than a support for comprehension.
Additionally, they may question the text selection because the published curriculum does not
reflect the students in their classroom and school, which might be why many students have
difficulty connecting to the read-aloud. These reflections and discussions can be uncomfortable
and require the coach and classroom teacher to act as change agents. While some support is
offered for these challenging conversations, politicized topics can be difficult to navigate in
reality because one might feel personally and professionally vulnerable (Berg, 2019).
Literacy Coaching Roles and DEI

Beyond coaching models, literacy coaches also engage in a variety of roles, such as
debriefing with teacher-colleagues, helping with lesson planning, engaging in lesson
demonstrations, delivering interventions to struggling readers (DiMeglio & Mangin, 2010),
building rapport with colleagues (van Leent & Exley, 2013), conducting walkthroughs (Hanson,
2011), collaborating with administrators (Blachowicz et al., 2010), co-teaching (Poglinco et al.,
2003), and conducting workshops (Bean et al., 2015). Post-pandemic, Ippolito et al. (2021)
found that coaches now reported addressing and supporting equitable teaching practices,
incorporating and addressing the social-emotional needs of teacher colleagues and students,

reflecting on social justice, and becoming advocates for minoritized communities. However, it is
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recommended that literacy coaches need additional training and support when taking on these
tasks (Ciampa et al., 2023).
Barriers to DEI Coaching

While we recognize the need to and the importance of incorporating DEI practices in
coaching and teaching, anti-DEI reforms, laws, and policies have swept the U.S. since 2021,
specifically targeting higher education (Contreras, 2024), making DEI work challenging. In 2023
alone, 45 bills were introduced in state legislatures attacking DEI (Martinez-Alvarado & Perez,
2023). The defunding and dismantling of DEI initiatives has left educators confused (Wong,
2023) and teacher preparation programs wondering how to navigate the current socio-political
environment. Other barriers to DEI include entrenched practices that educators have always
performed, helping those who already do the work (but at a surface level), addressing those who
view DEI as another fad that will go away, and politicians passing laws and policies that hinder
or prohibit educators from engaging in critical conversations and practices in their classrooms
(Zozakiewicz et al., 2007).
DEI Professional Learning

Creating conditions for DEI professional learning begins by fostering an environment for
educators to be vulnerable with their thoughts, practices, and ideas of what learning looks like
through a multicultural lens. Zozakiewicz et al. (2007) explained that DEI professional
development needs the following components: 1) teachers need to be heard and able to observe
DEI sustaining pedagogies being modeled, 2) a variety of supports offered, and 3) be able to
share ideas and make connections. When these are part of long-term professional learning,

teachers have reported that they impact their teaching and student learning. Literacy coaches who
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incorporate these components as they plan and deliver professional development and as they
coach their colleagues may help address the barriers to DEI we previously discussed.
Methods and Results

Our Participants

Our study included 100 literacy coaches representing 12 states. Forty-five percent came
from Florida, 44% from Massachusetts, and 11% from 10 other states. Most participants had a
degree and/or certification beyond a bachelor’s degree, 57% had a master's degree, 21% had a
Certificate of Advanced Graduate Studies or Educational Specialists Degree, and 9% had a
doctorate (Brieske-Ulenski & Kelley, 2023). The participants reported being in education from 7
to 43 years, with a mean of 20.39 years. The range of years as a literacy coach was 1 to 20, with
a mean of 6.31 years in the role. Related to professional development (PD) in the ILA standards,
55% reported having none, 34% reported having PD once a year, 10% reported monthly PD, and
1% reported having more than monthly PD (Brieske-Ulenski & Kelley, 2023).
Brief Summary of Validity Evidence and Results

After establishing content validity for the LCSE Scale utilizing literacy coaching and
self-efficacy experts, the LCSE Scale was disseminated using the snowballing technique
(Brieske-Ulenski & Kelley, 2023). Validity evidence was examined through correlations with
other established instruments. Exploratory factor analysis resulted in three distinct factors with a
high internal consistency: professional learning and collegiality, coaching instruction, and
diversity, equity, and inclusion (Brieske-Ulenski & Kelley, 2023). The LCSE scale uses a Likert
scale from 1-7, with 1 representing cannot do at all and 7 representing highly certain | can do.
Participants' item mean scores averaged 5.95, demonstrating moderate to moderately strong

efficacy for the aligned ILA standards. All scale items below the 5.95 mean included terms
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related to advocacy, diversity, equity, and inclusion (Brieske-Ulenski & Kelley, 2023). The item
with the lowest mean score (4.96) was | can coach teachers to use literacy approaches that
advocate for social justice. Table 1 below provides the mean scores for DEI items in the LCSE
scale.

Table 1

LCSE scale factor 3 items and means

LCSE Factor 3: Diversity, Equity & Inclusion Mean
Iltem #
12. I can communicate knowledge of instructional approaches related to 5.45
diversity (e.g., culturally responsive instruction, and use of diverse
materials).
13. I can collaborate with teachers as they implement diverse learning 5.54

experiences that are culturally and linguistically responsive to their
student population.

14. I can coach teachers to use literacy approaches that advocate for social 4.96
justice.

Discussion

As noted, our data revealed that participants in our study felt less confident performing
DEI tasks compared to the other tasks on the LCSE Scale. Many anti-DEI legislation and
policies have made educators feel constrained (Wong, 2023), especially in Florida (I1zaguirre,
2023). Since 45% of our participants were from Florida, we were not surprised by the lower
scores for DEI scale items. We believe these anti-DEI efforts present a challenge for K-12
literacy coaches and teacher preparation programs because they prohibit them from engaging in
discussions about social and racial justice, addressing biases (inherent and structural), and using
diverse literature. While our data suggests that K-12 literacy coaches, especially our Florida

participants, need additional support and professional learning opportunities regarding DEI
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coaching and literacy leadership tasks, this issue is more pervasive than with our study
participants. We suspect that most undergraduates and higher education faculty feel vulnerable
regarding DEI (Berg, 2019). Coupled with recent curricular challenges, the teaching workforce
lacks students' diversity in our schools. According to the National Center for Education Statistics
(NCES), 80.3% of U.S. public school teachers identified as White non-Hispanic, but only 45%
of all public school students were white (NCES, 2023). Since most teacher educators are white
(NCES, 2023,) we believe we must prepare all educators to work with the diverse learners
reflected in our schools, even if they are not diverse.

Our findings and concerns as teacher educato