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 The relationship between politics, education, and literacy has been deeply intertwined throughout the history of the United States (Willis & Harris, 2000). However, the historical entanglement of politics, education, and literacy is also marked by policies that have disproportionately disadvantaged specific populations.  

From the beginning of US history, laws have been enacted to marginalize certain groups’ access to literacy. For instance, the Slave Codes imposed severe penalties on anyone teaching enslaved individuals to read or write, as well as on literate enslaved persons themselves. Women, too, encountered systemic barriers to education and advanced literacy. Historically, girls were often restricted to “ladies’ curricula,” which denied them access to advanced subjects such as mathematics and science, as well as Greek and Latin languages (Willis & Harris, 2000).  

As the centuries progressed, the complex interplay between politics, education, and literacy continued to shape teaching and learning in the United States, producing both progress and harm. In 1879, the Carlisle Indian Industrial School in Pennsylvania became the first federally funded boarding school for Native American children. Its stated goal, “Kill the Indian, Save the Man,” sought to strip Native children of their cultural identities and literacies to assimilate them into White American educational practices. Similarly, the 1896 Plessy v. Ferguson, Supreme Court decision entrenched school segregation under the “separate but equal” doctrine, perpetuating vast inequities between the educational experiences of White students and their Black and Brown peers.  

The 20th century brought sociopolitical events that further blurred the boundaries of politics, education, and literacy. The Industrial Revolution, two World Wars, the Civil Rights Movement, and the Cold War all played critical roles in shaping educational policy and literacy initiatives. Between the 1950s and 1970s, the Civil Rights Movement drove landmark changes, including the Brown v. Board of Education decision, the desegregation of Little Rock Central High School, the founding of the Association for Children with Learning Disabilities (now the Learning Disabilities Association of America), and the passage of the Elementary and Secondary Education Act (ESEA). Other key developments included the launch of the federal Head Start Program, and the publication of the Equality of Educational Opportunity study (Georgetown University, n.d.).  

At the same time, Cold War anxieties about America’s ability to compete with the Soviet Union intensified scrutiny of public education, teachers, and teacher preparation programs. The landmark report, A Nation at Risk (National Commission on Excellence in Education, 1983), criticized the quality of American public schools and colleges of education. Although heavily critiqued by researchers (e.g., Holton, 1984; Mehta, 2015), the report fueled major federally funded reform initiatives and laid the foundation for the charter school movement and state-level pushes for private school vouchers. It also shifted the primary focus of education from democratic participation to economic competitiveness (Mehta, 2015).  

The report also catalyzed literacy reforms, particularly as the country moved into the new millennium. From the late 1990s to the 2000s, the United States experienced a wave of literacy-focused educational reforms, including the Reading Excellence Act (1998), No Child Left Behind and its Reading First (2002) initiative, and Race to the Top (2009). Federally funded reports such as Preventing Reading Difficulties in Young Children (Griffin, Burns, & Snow, 1998),  Starting Out Right: A Guide to Promoting Children's Reading Success (Snow Griffin, & Burns, 2000), Report of the National Reading Panel (The National Reading Panel, 2000), Reading for Understanding: Toward an R&D Program in Reading Comprehension (Snow, 2002)  profoundly influenced reading instruction and research.  

Among these, the Report of the National Reading Panel (RNRP) had a particularly significant impact. Its narrowly defined criteria for research elevated experimental designs while devaluing qualitative and non-experimental studies, sidelining the role of socio-cultural and political factors in literacy achievement (Cunningham, 2001; Shanahan, 2004). By focusing exclusively on the cognitive aspects of reading, the RNRP laid the groundwork for today’s Science of Reading (SoR) and Structured Literacy movements, fundamentally reshaping reading instruction and research priorities (Schwarz, 2024).  

Our theme, The Politicization of Education and Literacy: Who Wins? Who Loses? encourages participants to reflect on this complex history and its contemporary implications. It invites us to critically examine how political agendas have shaped education and literacy practices, policies, and research, and to consider the consequences for different populations over time. 
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A Focus: The Politicization of Education and Literacy 

At the American Reading Forum 2026, we invite the community to gather, share current research endeavors, and engage in thoughtful seek to offer opportunities where our community can gather to share current research endeavors. Thoughtful reflection reflection on the benefits and challenges that educational policy brings to students will spark meaningful discussion and new understanding as we learn together.  To this end, the conference will offer diverse learning formats where participants can engage in thoughtful discourse, explore problems of practice, and collaborate toward creative solutions. Throughout the week, keynote speakers will challenge participants’ thinking and spark deeper conversations. ARF also provides rich networking opportunities for building collegial relationships across the literacy field. Between conferences, ARF sustains community through online book studies and collegial learning groups, continuing the conversation until we reconvene in 2027. 


Themes and Subthemes
Given the scope and substance of our conference theme, we invite contributions from a diverse array of stakeholders in literacy and literacy-adjacent fields. We encourage practitioners, administrators, literacy coaches, researchers, and scholars to submit proposals that speak to the overall conference theme including but not limited to the following sub-themes:
· Assessment	●  Instruction across P-20 settings
· Curriculum	●  Interventions across the disciplines
· Disciplinary literacies	●  Media and information literacies
· Digital literacies and tools	●  Pedagogy
· Diversity and representation	●  Reading and writing
· Educational policy	●	Teacher preparation and certification
· Equitable learning opportunities	●	Teacher professional development

Tentative Program Schedule

Wednesday, December 10th
· 5:00pm – 6:30pm | Board Meeting
· 7:00pm – 9:00pm | Welcome Reception

Thursday, December 11th
· 8:00am – 8:30am | Registration
· 8:30am – 9:00am | General Session: Welcome and Introductions
· 9:00am – 10:15am | Keynote Presentation
· 10:15am – 10:30am | Break
· 10:30am – 11:45am | Breakout Session A
· 11:45am – 1:15pm | Lunch (on your own)
· 1:15pm – 2:30pm | Breakout Session B
· 2:30pm – 2:45pm | Break
· 2:45pm – 4:00pm | Breakout Session C
· 5:00pm – 6:30pm | Spirit of the Time Reception (included with conference registration)

Friday, December 12th
· 8:30am – 9:00am | Registration
· 8:30am – 9:00am | Graduate Student Meeting
· 9:00am – 10:15am | Keynote Address
· 10:15am – 10:30am | Break
· 10:30am – 11:45am | Breakout Session D
· 11:45am – 1:15pm | Luncheon (included with conference registration)
· 1:15pm – 2:30pm | Breakout Session E
· 2:30pm – 2:45pm | Break
· 2:45pm – 4:00pm | Breakout Session F
· 4:00pm – 5:30pm | Business Meeting (members are invited to attend)

Saturday, December 13th
· 8:30am – 9:00am | Registration
· 9:00am – 10:15am | Keynote Address
· 10:15am – 10:30am | Break
· 10:30am – 11:45am | Breakout Session G
· 11:45am – 12:00pm | Closing Remarks and Adjournment

Award Opportunities

Graduate and Undergraduate Student Scholarship Award
Graduate and undergraduate students presenting at the annual conference are eligible for consideration for a scholarship. The amount varies from year to year. The scholarship may only be awarded to a person once.

Recipients are selected based on ratings obtained during blind reviews of their session proposal, slide decks, and a nomination letter from a current ARF member. Those who accept the award are expected to consider submitting an article describing their conference session to the American Reading Forum Yearbook.

Nomination materials should be sent to (americanreadingforum246@gmail.com)

Gary Moorman Early Career Literacy Scholar Award
The Gary Moorman Early Career Literacy Scholar Award is given to junior American Reading Forum members who are at the early stages of their career (generally defined as the first five years post doctorate). This annual award was established in 2017 and is named after Dr. Gary Moorman, Professor Emeritus, Appalachian State University, in honor of his leadership and mentoring of young scholars. The award includes both a monetary prize and a commemorative plaque.

The award targets early career ARF members. The primary criterion is engagement in innovative reading/literacy research that addresses critical questions about policy, theory, and/or instructional practice. Active participation in professional organizations, particularly ARF, will also be considered.

Nominations materials include:
· A nomination letter (maximum 1000 words) submitted by a current ARF member (self-nomination letters will not be accepted)
· A statement about the importance of the applicant’s research for the reading/ literacy field (maximum of 1000 words)
· A current curriculum vitae
· Sample publications (maximum 2)

Nomination materials should be sent to Vicky Zygouris-Coe (vzygouri@ucf.edu).

Brenda S. Townsend Service Award
The Brenda S. Townsend Service Award is given to one American Reading Forum member for their dedicated service to the organization. Awardees must have been a member for 10 consecutive years and have served the organization in multiple capacities.

Only a Brenda S. Townsend Service Award recipient may nominate a member for this award by submitting a letter of nomination.

Nomination materials should be sent to Emily Prendergast(e.pendergrass@vanderbilt.edu).
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About the Conference Chairs 
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	Carla K. Meyer is an associate professor and director of the Reading and Literacy Education program and the Duquesne Reading Clinic. Dr. Meyer’s research investigates the intersection of teacher professional development, content area literacy, and supporting learners who have reading difficulties. Prior to her academic career, she was a middle-level English/Reading teacher and a literacy coach. Carla has been an active member of the American Reading Forum since 2009. She served as co-conference chair with Trevor Stewart in 2013, on the Board of Directors from 2014–2016, and as chair of the Board of Directors from 2014–2016. Dr. Meyer has also served as a reviewer for the American Reading Forum Annual Yearbook since 2014. In 2019, Dr. Meyer received the Brenda S. Townsend Service Award. 
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	Valerie Gresser is a Clinical Assistant Professor in the Department of Leadership in Education (DILE) at Duquesne University. She earned her Ph.D. at the University of Florida. A former National Board-Certified teacher, Gresser had 18 years of experience at the elementary level before working in higher education. Currently, she is the undergraduate literacy coordinator at Duquesne, preparing pre-service teachers to teach literacy well. She also works in the graduate Reading and Literacy program, as well as the Duquesne Reading Clinic, helping struggling readers to reach their full potential. Her research interests include language and literacy education, disciplinary literacy, functional linguistics, and teacher education.




Submitting a Conference Proposal

	Important Dates

	August 3, 2026
	Deadline for session proposals

	September 7, 2025
	Feedback on proposals will be sent out via email

	October 5, 2026 
	Deadline for graduate student proposals


	November 2, 2025
	Feedback on graduate student proposals will be sent out

	November 16, 2025
	Regular conference registration ends


	December 10-13, 2025
	Conference held at Holiday Inn Orlando Airport


	
	
	

Session Types (Note: All sessions run for 75 minutes)
· Paper Session: The program committee will schedule two to three papers on related topics in a session. The program committee will appoint a discussant who will start the session and facilitate a 15-minute discussion about the papers, including comments and questions from the audience. The timing of sessions may be adjusted based on the
number of presentations scheduled for the session.
· Problems Court: In the first 20-30 minutes of Problems Court presentation, the presenters should pose a persistent problem of practice or opportunity for growth in the field of literacy research and instruction, supported by theoretical and/or empirical
evidence and connected to the conference theme. The next 20-30 minutes should be reserved for a facilitated, critical conversation with the audience about the ways in which this problem or opportunity has been treated in the past, what has advanced our progress, and what has hindered it. In the final 20-30 minutes, the emphasis of the discussion should move toward developing concrete action items that individuals or small groups can continue to pursue in their own contexts. These might include directions for research, research-practice partnerships, or other steps to be initiated once the conference is completed. The session should close with a 5-10 minute wrap-up of the discussion by the presenters. Problem Court proposals should identify how many presenters will be involved in the session and their specific roles (e.g., presenters, discussion facilitators, timekeepers).
· Advancing Literacy Roundtable: Advancing Literacy presentations should describe an ongoing study, work in the planning stages, or theoretical work. The program committee will organize the papers into groups of three so that related topics will share a space. Presenters will share for 15 minutes with 10 minutes for follow-up discussion.

Submission Process
All regular proposals must be submitted electronically by August 3, 2026 via this Google Form.

Graduate students interested in a Graduate Student Scholarship do not submit through the provided Google Form link. Instead, they should submit their proposals by October 4, 2024, to Nance Wilson (nance.wilson@cortland.edu).	Comment by Dr. Valerie Gresser: Me?

Proposals should be no more than three double-spaced pages (exclusive of references). Please ensure that proposals do not include author names or identifying information. See below for
specific expectations for each proposal type.

Paper Presentation
Paper proposals should include:
1. Objectives and/or research questions
2. Perspectives or theoretical framework
3. Methods and/or techniques
4. Data source(s)
5. Results, findings, or interpretations
6. Educational or scientific importance

Advancing Literacy Roundtable
Advancing Literacy proposals should include:
1. Objectives or research questions
2. Perspectives or theoretical framework
3. Methods and/or techniques
4. Questions for discussion
Advancing literacy sessions are designed for presenting ongoing studies, work in the planning stages, or theoretical work. As such, any of the above items may be tentative or developing.

Problems Court
Problems Court proposals should include:
1. Statement of the problem/opportunity for growth in the field of literacy
2. Historical context, including perspectives or theoretical framework
3. Educational or scientific importance
4. Key questions for discussion or ideas for facilitation
5. Initial ideas for “next steps”



Symposium
Symposium proposals should include:
1. Overall description of the symposium

2. Objectives and/or research questions (for the full symposium or for each paper within)
3. Perspectives or theoretical framework (for the full symposium or for each paper within)
4. Educational or scientific importance (for the full symposium or for each paper within)
5. Questions for discussion or other method of audience involvement that ties the symposium together
As noted above, your proposal may present the symposium as a series of connected papers, each with its own objectives, perspectives, and significance OR you may choose to present an overall set of objectives, perspectives, and significance that applies to the entire session.
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